Introduction
Vernacular or Indigenous languages, be they in the Americas, Europe, Asia or Africa, are what Nettle and Romaine (2000: 69) call 'verbal botanies'. They not only carry within them a wealth of knowledge about the local ecosystem, but they also act, as Crystal (2000) observes, as a repository of a polity's history, traditions, arts and ideas. When a language is lost, much of the wealth of knowledge it embodies is also lost, a point that contributors to Grenoble and Whaley's (1998) book, Endangered Languages: Language Loss and Community Response, also make in their discussion of the complexities of Australian Aboriginal, Native American and Alaska Native languages. Skutnabb-Kangas (2000) , Crystal (1997) , Dorian (2004) and others have expressed concern about the possibility of the disappearance of at least half of the world's 6000 or so languages by the middle of this century. Most of these language deaths are likely to take place in post-colonial settings, where various factors, such as the lack of resources and of community and institutional support mitigate against Indigenous language maintenance. But how can society ensure that it preserves the Indigenous languages and the knowledge they embody for the benefit of both current and future generations? Can education through the medium of Indigenous languages, or mother-tongue education for that matter, be the answer?
This chapter addresses these questions from an African and international perspective. It does so, on the one hand, against the background of mother-tongue education ideologies and, on the other hand, in the light of the case studies of Indigenous language revitalization presented in the foregoing chapters: the Sámi language in Norway (Hirvonen), the Māori language in New Zealand (May and Hill), the Hñähñö language in Mexico (Rebolledo), and the visions of bilingual intercultural education in Latin America (López). In particular, this chapter compares and contrasts the role of mother-tongue education in the cases under consideration with efforts to revitalize Indigenous languages through schooling in Africa and globally.
Education, says Kennedy (1983: iii) , is universally recognized not only as a powerful instrument of change, but also as a vital site for social and linguistic reproduction, and the inculcation of relevant knowledge, skills and attitudes; it is therefore particularly central in processes of what Phillipson (1997: 240) calls linguistic hierarchization. Inglehart (1990 , cited in McGroarty 2002 concurs, noting that education is 'probably the singlemost factor shaping one's life: educational level sets the limits of career one enters, how much money one earns, and how much social prestige one possesses and influences the communication networks one is exposed to throughout life'. Endangered-language communities turn to schooling, as Nancy Dorian (2004: 455) points out, for the relatively rapid multiplicative effect it can produce: a handful of dedicated and well-trained teachers, using only the minority-group language in the classroom, can produce scores of new minority-language speakers over a period of several years. In the section that follows I examine the role of minority language or mothertongue education in Indigenous language revitalization. The section thereafter comments on the cases of Indigenous language revitalization covered in this volume. The last section considers the challenges facing Indigenous language revitalization especially in the post-colonial settings.
Indigenous language revitalization and mother-tongue education
In this section I will argue for the revalorization of 'mother-tongue education' and with it, the construct of 'mother tongue', which some analysts have dismissed as essentially vacuous and a mystique that should be dropped from the linguist's set of myths about language (Ferguson 1992: xiii-xvii) . Language revitalization has been defined as 'a conscious effort to curtail the assimilative development of a language which has been steadily decreasing in use and to give it a new life and vigor' (Huss 1999: 24) . Efforts to give an Indigenous language a new life can be undertaken individually or collectively by the stakeholders, for example, the government, nongovernmental organizations, the community, the school, religious institutions, and so on. When Indigenous language revitalization involves the school, it entails the use of the mother tongue as the medium of instruction.
The construct of 'mother tongue' has attracted a lot of attention especially with respect to language issues in education in various parts of the
